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Currently, there is immense discussion regarding the "pipeline
framework" of the School-to-Prison Pipeline epidemic; however,
there is a demographic that is conspicuously missing from the dis-
cussion: Black girls.1 Harsh school disciplinary policies and dis-
criminatory law enforcement policies intersect, feeding children
into the criminal justice system.2 While dialogue regarding the
criminalization of all children through inappropriate school disci-
pline is vital, and arguably overdue, the current conversation heav-
ily focuses on challenges faced by Black boys and other boys of
color.3 While Black boys are more likely to be suspended than any
other student group, recent studies how that Black girls are being
suspended at increasing rates throughout the country.4 However,
due to the disparity in the discipline of boys and girls and the non-
traditional forms of confinement girls face, Black girls are often ex-
cluded from the School-to-Prison Pipeline discussion.5 As a result,
the ways that Black girls are marginalized by disciplinary tactics
used in schools is obscured.6 Recently, in the report Race, Gender,
and the School to Prison Pipeline: Expanding Our Discussion to In-
clude Black Girls, researcher Monique Morris analyzed how Black
girls are impacted by criminalizing policies, many of which take
place in an environment that should serve as a safe space for ex-
pression and cultivation of their talents: school.7 According to that
research, our inability to understand how school disciplinary poli-
cies affect Black girls is due to the flawed ways in which the expe-
riences of Black Girls have been perceived-even by advocates.8
The best approach for advocating on behalf of Black girls against
harmful school disciplinary policies is to focus directly on ending
1. MONIQUE MORRIS, PUSHOUT: THE CRIMINALIZATION OF BLACK GIRLS IN SCHOOLS 9
(2016). This article will follow the precedent of Critical Race Scholars by intentionally com-
bating white supremacist language practices. Therefore, white, which is the racially domi-
nant group, will appear as lower case and all references to People of Color will be capitalized.
2. NANCY A. HEITZEG, CRIMINALIZING EDUCATION: ZERO TOLERANCE POLICIES, POLICE
IN THE HALLWAYS AND THE SCHOOL TO PRISON PIPELINE 3 (n.d.).
3. Rebecca Epstein, Policing Girls of Color in Schools, EDUC. WEEK (May 31, 2016),
https://www.edweek.org/ew/articles/2016/06/0I1/policing-girls-of-color-in-schools.html?print=
1 (emphasis added).
4. Nia Decaille, Biased Discipline Policies Put Black Girls on the School-to-Prison Pipe-
line, VICE IMPACT (Aug. 16, 2017, 4:30 PM), https://impact.vice.com/en-us/article/55p58/bi-
ased-discipline-policies-put-black-girls-on-the-school-to-prison-pipeline.
5. Id.





the criminalizing school policies and the unique forms of punish-
ment Black girls endure as a result of these policies.9 Such policies
often lead to non-traditional forms of incarceration and can have
long term effects that go well beyond adolescence and into adult-
hood.10 Indeed, Black girls experience forms of confinement beyond
going to jail or prison, such as "detention centers, house arrest, elec-
tronic monitoring, and other forms of social exclusion."1 Thus, we
must consider these diverse forms of confinement to fully under-
stand this "school-to-confinement narrative.
'12
This article focuses on the unique way Black girls experience ex-
clusion from school settings. First, I will discuss factors that play a
significant role in the criminalization of Black girls' identity, which
perpetuates discriminatory practices that overtly and covertly con-
tribute to the establishment and use of disciplinary policies that
criminalize and harm them. Then, I will address Pennsylvania
school policies that criminalize Black girls and the impact those pu-
nitive policies have. Finally, I will examine the rehabilitative goals
of the juvenile justice system and propose alternative approaches to
school discipline that may curb this push of Black girls from the
classroom into the criminal justice system.
II. THE SCHOOL-TO-PRISON PIPELINE: AN OVERVIEW
Over the past twenty years, there has been a "surge in school
punishments including suspensions, arrests, and referrals to juve-
nile court.' 13 These punishments begin as early as pre-kindergar-
ten, and almost always disproportionately involve students of
color.14 The correlation between being punished at school and the
likelihood of contact with the criminal justice system is now re-
ferred to as the "School-to-Prison Pipeline."15 This concept repre-
sents the notion that trouble at school increases the likelihood of
trouble with the criminal justice system.
The School-to-Prison Pipeline epidemic is not specific to any one
state or region, rather, it is a problem being faced in numerous
school systems across the United States. According to a 2014 report
by the United States Department of Education Office for Civil










Rights, from 2011 to 2012, Black students were suspended and ex-
pelled at a rate three-times greater than their counterparts.16 Un-
fortunately, for Black children this began as soon as they entered
into the learning environment. While comprising only 18% of pre-
school enrollment, Black children represented 48% of preschool
children who received more than one out-of-school suspension.
17
For Black girls, the data was even more disheartening. According
to the same study, Black girls were suspended at higher rates than
girls of any other race or ethnicity and most boys.
18
In many cases, it is the school that is directly pushing students
into the criminal justice system, often by having students arrested
in school.19 On one hand, while "[B]lack students [only] represent
16% of [overall] student enrollment, they represent 27% of students
referred to law enforcement and 31% of students subjected to a
school-related arrest."20 On the other hand, white students repre-
sent 51% of overall enrollment, and a more proportionate 41% of
students referred to law enforcement, and 39% of those arrested.
21
Once students have contact with the criminal justice system as chil-
dren, it is likely that they will have contact with the system as an
adult.
22
I1. THE CRIMINALIZATION OF THE BLACK GIRL'S IDENTITY
The marginalization of Black people is deeply rooted in United
States history, and Black girls are not immune to the many forms
that marginalization may take.23 Black girls' marginalized identi-
ties of both Black and female cause them to experience race and
gender in a unique way, different from all of their counterparts, in-
cluding: Black boys, white boys, and white girls.24 Due to the com-
plexity of this identity intersection, there may be countless factors
that contribute to the criminalization of Black girls, however, avail-
able information suggests that "implicit biases, stereotyping, and
16. U.S. DEP'T OF EDUC. OFFICE FOR CIVIL RIGHTS, CIVIL RIGHTS DATA COLLECTION DATA
SNAPSHOT: SCHOOL DISCIPLINE 1 (2014) (comparing general rates of 5% suspension of white
students with 16% suspension of Black students).
17. Id.
18. Id.
19. Libby Nelson & Dara Lind, The School to Prison Pipeline, Explained, JUST. POL'Y
INST. (Feb. 24, 2015), http://www.justicepolicy.org/news/8775.
20. U.S. DEP'T OF EDUC. OFFICE FOR CIVIL RIGHTS, supra note 16, at 1.
21. Id.
22. See Kirk, supra note 13.
23. See generally DOROTHY ROBERTS, KILLING THE BLACK BODY: RACE, REPRODUCTION
AND THE MEANING OF LIBERTY (1997).
24. KIMBERLE WILLIAMS CRENSHAW, BLACK GIRLS MATTER: PUSHED OUT, OVERPOLICED
AND UNDERPROTECTED 23 (2015).
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other cultural factors" play a significant role in the way Black girls
are perceived in the school environment.25 Thus, it is important to
consider historical images of Black females-both women and
girls-that form the basis for the harmful misunderstanding of
Black girls' identities and behaviors in the classroom.
Since the Slavery Era, Black women and girls have been por-
trayed as being outside of the "American ideal of womanhood.
'26
During that time, the Black woman's femininity was judged against
the "prevailing vision of the True Woman, who was chaste, pure,
and white.' 27 Out of this perception, socially constructed images of
Black womanhood were created, including but not limited to, the
"Sapphire," "Jezebel," and "Mammy" prototypes.28 The Sapphire
represents the depiction of an angry Black female who is aggres-
sive, emasculating, and unfeminine.29 The Jezebel represents the
hypersexualized Black female, and the Mammy represents the nur-
turing asexual Black female.30 These oppressive depictions are
ever-present in the ways Black girls are perceived, both inside and
outside of school settings. Arguably, these images are present in
everyday depictions in entertainment and impact the ways which
Black girls are perceived by various types of people.31 The way
Black girls are consistently depicted shows our failure as a society
to imagine better futures for them.
32
Today, Black girls continue to deal with the strenuous balancing
required for the participation in aforementioned "identity poli-
tics."33 Similar to the ideal vision of womanhood during the Slavery
Era, the standard for the appropriateness of Black girls' behavior is
tied to social norms rooted in a "white middle-class definition of
femininity. '3 4 The injustice of this narrow standard of appropriate-
25. Id. at 24.
26. ROBERTS, supra note 23, at 10.
27. Id. at 11 (emphasis added).




31. See generally Vivian L. Gadsden, Gender, Race, Class, and the Politics of Schooling
in the Inner City, 673 ANNALS AM. ACAD. POL. & SOC. SCI. 12, 17 (2017); Narissra M. Punya-
nunt-Carter, The Perceived Realism of African American Portrayals on Television, HOW. J.
COMM. 241, 241 (2008) (finding responses from research questionnaire that majority of par-
ticipants believed that negative stereotypical depictions of Black people on television were
true to life).
32. Gadsden, supra note 31.
33. MORRIS, supra note 1, at 10.
34. Id.
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ness is often at odds with the assumptions about Black girls' behav-
iors and expressions.35 As a result, when Black girls act in ways
that are common amongst all children, such as throwing tantrums
or lashing out, those actions are often subjected to negative re-
sponses from school staff and teachers.
36
For instance, in 2007, a six-year-old Black girl was placed in
handcuffs for throwing a "kicking and scratching" tantrum in a
Florida classroom.3 7 In 2012, another six-year-old Black girl was
arrested for throwing books and toys in a Georgia classroom, result-
ing in the child suffering from paranoia due to the trauma of the
incident.38 Unfortunate incidents like these are the result of the
current construction of the Black girls' identity. For instance, Sig-
nithia Fordham examined the stereotype of "loudness" assigned to
Black girls in "Those Loud Black Girls."3 9 In her work, Fordham
asserts that loudness becomes a metaphor for Black girls' resistance
to "proclaimed nothingness.'40 Essentially, Black girls use their
voice to make themselves visible and audible in environments
where they usually may be invisible or silenced.41 Still, Black girls
deal with the results of these harmful identity constructions in
many different ways.
A. Adultification: Black Girls Are Treated Like Adults
The theory of Adultification contributes to the disparate treat-
ment of Black girls and can take two forms.42 The first form occurs
through a socialization process where children function in a mature
adult-like manner based on necessity; this is especially true for
Black girls who are raised in environments with few resources,
placing them at the center of the disciplinary power of poverty man-
agement.43 The second form is based on social stereotypes centered
on how "adults perceive children in the absence of knowledge of [the]
children's behavior and verbalizations.'44 This form often encom-
passes a racial component that is helpful in analyzing the way in
which Black girls are perceived.45 The way that Black girls engage
35. Id.
36. Id.
37. Id. at 56.
38. Id. at 56-57.
39. Gadsden, supra note 31, at 21-22.
40. Id. at 22.
41. Id. at 21-22.
42. EPSTEIN ET AL., supra note 28, at 4.
43. Id.
44. Id. (emphasis added).
45. Id.
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with the world is often scrutinized harshly, and their expressions
are often assigned adult-like characteristics.46 Essentially, when a
Black girl behaves in a way that a school official deems inappropri-
ate, she is treated as if she has the maturity of a woman and should
have the wisdom to act better or have more discipline and self-con-
trol. 47 This does not just happen in schools; it happens to Black girls
in all walks of life. For example, a study conducted by Georgetown
University found that, compared to white girls of the same age,
Black girls were perceived by participants to be more independent
and know more about adult topics (such as sex), and needing of less
nurturing, less protection, less support, and less comfort.48 Accord-
ing to the study, Black girls are viewed as "behaving and seeming
older than they actually are" at as early as age five by adults of
different racial, educational, and ethnic backgrounds.49 As a result
of the assignment of more adult-like qualities than their counter-
parts, Black girls are often treated as though they are willfully en-
gaging in behavior expected of Black women, which is often met
with hostility.
50
The ramifications of the Adultification of Black girls can be seen
in numerous reports of adults handling them in rough and inappro-
priate ways. For example, in 2012, Alexis Sumpter, a fifteen-year-
old Black girl, was handcuffed by New York City Police Officers be-
cause they perceived her to be too old to use a student subway
pass.51 The officers refused to let her go until her mother appeared
and convinced them of her age.52 Due to the trauma she suffered
from the incident, Sumpter had to be treated with on-going ther-
apy.53 Another example can be found in a South Carolina classroom
where student footage went viral of a police officer dragging a Black
girl from her seat across the floor, handling her in a hyper-aggres-
sive manner, which is ordinarily (and reasonably) considered an in-
appropriate way to deal with a child.54  The results of the
Georgetown study, along with incidents such as these, suggests
that Black girls are often on the receiving end of a double-edge
46. MORRIS, supra note 1, at 34-35.
47. Id. at 34.
48. EPSTEIN ET AL., supra note 28, at 1.
49. Id.; see also Collier Meyerson, Adults Think Black Girls are Older Than They Are-
and It Matters, NATION (July 6, 2017), https://www.thenation.com/article/adults-thinks-black
-girls-are-older-than-they-are-and-it-matters/ (surveying 325 adults: 74% white and 62% fe-
male).
50. MORRIS, supra note 1, at 34.






sword. On one hand, they are viewed as more adult-like than their
counterparts and are punished more because of this perception.
55
On the other hand, however, this flawed perception makes them
more vulnerable to mistreatment-often by authority figures who
are charged with protecting their general welfare.
56
B. Black Girls Are Seen as Less Innocent Than Their Counter-
parts
Black girls do not have a chance to fully experience the innocence
that separates childhood from adulthood.57 Childhood is a stage
where children learn, make mistakes, and have experiences that
will lead them to who they will ultimately become as an adult.
58
Ideally, this stage of development should be met with lots of pa-
tience, love, and respectful correction of improper behavior by
teachers and adults, but unfortunately that is not the case for Black
girls.59 The incessant assignment of maturated qualities to Black
girls perpetuates the narrative that their mistakes, misbehaviors,
or child-like mischiefs are "intentional and malicious," rather than
a consequence of a child's immature reasoning.60 According to an-
other Georgetown University study, this is particularly true for
Black girls.61 Jamilia J. Blake, a researcher for the Center on Pov-
erty and Inequality at Georgetown University, asserts that "if au-
thorities in public systems view [B]lack girls as less innocent, less
needing of protection, and generally more like adults, it appears
likely that they would also view [B]lack girls as more culpable for
their actions and, on that basis, punish them more harshly despite
their status as children."6 2
In the education system, this tendency to view Black girls as less
innocent may explain instances where Black girls are subjected to
harsh treatment and punishment for relatively minor offenses. For
instance, Kiera Wilmot, a sixteen-year-old Black girl, was conduct-
ing a volcano experiment for her science class in the hallway of her
55. Id.
56. Id.
57. Jonita Davis, A Study Found Adults See Black Girls as 'Less Innocent,' Shocking Eve-
ryone but Black Moms, WASH. POST (July 13, 2017), https://www.washingtonpost.com/news/
parenting/wp/20 17/07/13/a-study-found-adults-see-black-girls-as-less-innocent-shocking-ev
eryone-but-black-moms/?utm term=.08a 133b5f506.
58. See generally Christa Jacqueline Groshek, The Wisdom OfJuvenile Court: The Case
For Treating Children Differently Than Adults, Sept. 2012, 2012 WL 3279185, at *1.
59. EPSTEIN ET AL., supra note 28, at 6.
60. Id.
61. Id.
62. Id. at 8.
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high school, when the lid popped off and released smoke.6 3 While
no one was hurt and nothing was damaged, school officials accused
her of making a "bomb" and referred her to the police.6 4 As a result,
she was charged with two felonies: possession of a weapon on school
property and discharging a destructive device.6 5 In another in-
stance, a teen-aged Black girl was punched in the mouth by a Cali-
fornia police officer and bitten by a police dog after being mistaken
for a male suspect on the loose.66 In that situation, Tatyana Har-
grove stopped her bike for a drink of water when she found herself
surrounded by police.6 7 When questioned, the officers claimed that
they mistook Hargrove for a male suspect who was involved in an
armed incident nearby.68 According to Hargrove's father, the male
suspect being sought was "5-feet-10 and about 170 pounds," while
his daughter was only "5-feet-2 and 115 pounds."6 9 These situations
help demonstrate how Black girls are vilified due to social construc-
tions that dismiss their childhood innocence.
C. Black Girls'Bodies and Appearance Are Over-Policed
Negative perceptions about Black girls' appearance often leave
them vulnerable to policies that exist to punish them for their phys-
ical qualities, essentially punishing them for "who they are."70 This
is demonstrated in policies that regulate natural hair textures and
styles, as well as other aspects of Black girls' appearance, such as
the way clothes fit. For example, a Black girl at a Pennsylvania
school was suspended for wearing colored braids to school.71 This
is not an isolated incident applicable to the school in question; sim-
ilar policies can be found throughout the country. Another example
63. Jess Swanson, Florida Teen Arrested for Science Experiment Never Offered the Same





66. John Bacon, Police Punch Teen Girl After Mistaking Her for Wanted Man, USA





70. MORRIS, supra note 1, at 92.
71. Sarah Hofius Hall, Suspension for Colored Hair Prompts Policy Review in Carbon-




is found in a Kentucky school's policy on hair.72 In Kentucky, a
school banned dreadlocks and twists, common hairstyles in Black
culture.73 Policies like these are not only harmful to Black girls, but
serve to reinforce negative social constructs about Black beauty,
which is harmful to society as a whole and contributes to the vicious
cycle of Black girls being punished for simply existing.74 Notably,
similar policies are enforced in professional, adult settings, making
the policing of appearance a life-long struggle for Black girls and
Black women.
75
The policing of Black girls' appearance may be more nuanced
when considering how lightness or darkness of their skin tone af-
fects the likelihood of being disciplined in school. A 2013 study ex-
amining whether skin tone affects the likelihood of suspension in
school found that while Black youth are much more likely to be sus-
pended at school than other racial groups, Black girls with darker
skin tones are most likely to be suspended from school.76 This is
rooted in the concept of "colorism.' '77 Colorism refers to "prejudicial
or preferential treatment of same-race people based solely on their
color.17 8 The concept of colorism suggests a racial hierarchy where
minorities with skin tones that are closer to that of the dominant
group are awarded certain privileges, in the context of school disci-
pline, a lower likelihood of being suspended from school.7 9 Skin
darkness and the likelihood of suspension are positively corre-
lated.80 In other words, it is about three times as likely for a Black
girl with the darkest skin tone to be suspended compared to one
with the lightest skin.81 For the female sample of the study, the




74. See Janel A. George, Stereotype and School Pushout: Race, Gender, and Discipline
Disparities, 68 ARK. L. REV. 101, 106-07 (2015).
75. See, e.g., EEOC v. Catastrophe Mgmt. Solutions, 852 F.3d 1018, 1035 (11th Cir. 2016)
(finding an employer's enforcement of a ban on dredlocks is not a violation of Title VII's
prohibition of racial discrimination); Campbell v. Ala. Dep't of Corr., No. 2:13-CV-00106-
RDP, 2013 WL 2248086, at *3 (N.D. Ala. May 20, 2013) (granting motion to dismiss gender
and race discrimination claims regarding a policy that prohibited female employees from
wearing their hair in dreadlocks); Carswell v. Peachford Hosp., No. C80-222A, 1981 WL 224,
at *2 (N.D. Ga. May 26, 1981) (holding that an employer's prohibition of Black woman's
beaded hairstyles is not discrimination).
76. See LANCE HANNON ET AL., THE RELATIONSHIP BETWEEN SKIN TONE AND SCHOOL
SUSPENSIONS FOR AFRICAN AMERICANS 2, 5 (2013).
77. Id. at 5.
78. Id. at 6 (quoting Pulitzer Prize winner Alice Walker).
79. See id.
80. Id. at 17.
81. Id. at 18-19.
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odds of a suspension rise by a factor of over three moving from the
lightest to the darkest skin tone.82 Therefore, not only are Black
girls more likely to be disciplined in school than their white female
counterparts, but even within the Black female demographic, the
darker skinned Black girls are more likely to be subjected to disci-
plinary policies than their lighter-skinned Black peers.
83
IV. THE SCHOOL-TO- CONFINEMENT PIPELINE
The School-to-Prison pipeline is a result of schools' use of "disci-
plin[ary] policies that push students out of the classroom and into
the criminal justice system at alarming rates."8 4 Over the last two
decades, schools have taken a penal approach to discipline giving
rise to severe school punishments, including, but not limited to, sus-
pensions, arrests, and referrals to juvenile court.8 5 These punish-
ments can start as early as pre-kindergarten, and almost always
disproportionately involve students of color.86 Research has uncov-
ered that excessive use of these severe punishments in schools are
an immense part of the pipeline to larger problems for students in
the future, such as dropping out of school, which often leads to
higher chances of students entering into the criminal justice sys-
tem.
8 7
Exploring this phenomenon deeper, scholars have found that a
similar pipeline exists where school disciplinary policies act as ve-
hicles that push Black girls from the classroom into the criminal
justice system, where they experience various forms of exclusion
and confinement.88 Scholars suggest that racial and gendered bi-
ases play a significant part in the formation of disciplinary patterns
in schools that reflect stereotypical perceptions about Black wom-
anhood in general.8 9 As a result, Black girls are consistently sub-
jected to exclusionary discipline including "out-of-school suspen-
sions, expulsions, [and other punishments]."90 Indeed, approxi-
mately 12% of Black girls are suspended during their primary or
82. Id.
83. Id. at 30.
84. Marilyn Elias, The School-to-Prison Pipeline, TEACHING TOLERANCE, Spring 2013, at
1.
85. Candace Moore, Advocating for Access to Education Breaking the School to Prison
Pipeline, CBA REC., October 2015, at 29.
86. See Kirk, supra note 13.
87. See generally MORRIS, supra note 1.
88. George, supra note 74, at 104.
89. Monique W. Morris, Education and the Caged Bird: Black Girls, School Pushout and
the Juvenile Court School, 22 POVERTY & RACE 5, 5 (2013); see also supra Section III.
90. Morris, supra note 89.
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secondary education, a rate higher than girls of any other race.91
Additionally, Black girls are also disproportionately referred to law
enforcement for criminal punishments by school personnel, which
pushes them into criminal confinements, such as juvenile detention
centers and court-ordered residential placements.92 Being placed
in these juvenile facilities removes Black girls from their homes and
confines them to prison-like atmospheres.
93
Even after being confined in a juvenile detention center or a
court-ordered residential placement, Black girls cannot escape the
exclusionary punishments of this criminalizing system.94 Consider
a study that examined the educational experiences of Black girls
confined in Northern California.95 Almost all of the girls who par-
ticipated in the study reported being removed from classrooms
within detention centers, referred to as "juvenile court schools" or
'juvenile court classrooms," for stereotypical reasons such as "talk-
ing back.'96 Moreover, most of the participants reported occur-
rences that mirror experiences of Black girls in traditional class-
rooms who are stuck in this criminalizing structure.97 Over 88% of
the participants reported a history of suspension from their tradi-
tional schools, and 65% reported a history of expulsion from their
traditional schools.98 Further, over 50% of participants reported be-
ing subjected to exclusionary discipline, such as suspension and ex-
pulsion, as early as elementary school.99 The criminalizing discipli-
nary school policies at the crux of the School-to-Confinement epi-
demic have been in existence for a long time. These policies include,
but are not limited to, Zero Tolerance policies, police presence in
schools, and disparate numbers of suspensions and expulsions.100
A. Zero Tolerance Policies
Zero Tolerance policies are perhaps one of the most prevalent fac-
tors that force Black girls out of school and into the criminal system.
91. U.S. DEP'T OF EDUC. OFFICE FOR CIVIL RIGHTS, supra note 16, at 1.
92. Am. Civil Liberties Union of Pa., Q&A on Discipline and Policing, END ZERO
TOLERANCE, https://www.endzerotolerance.org/discipline-q-a (l st updated Jan. 7, 2019).
93. See generally Morris, supra note 89.
94. Monique Morris, Black Girls Disproportionately Confined; Struggle for Dignity in Ju-
venile Court Schools, PITT. COURIER (Dec. 18, 2013), https://newpittsburghcourieronline.com/







100. See generally MORRIS, supra note 1.
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Generally, a Zero Tolerance policy is a school policy that "assigns
explicit, predetermined punishments to specific violations of school
rules, regardless of the situation or context of the behavior."10 1 In-
itially, Zero Tolerance policies were implemented for practical
safety reasons, such as keeping weapons out of school.10 2 However,
these policies greatly expanded after Congress passed the Gun-Free
Schools Act in 1994, which requires states to maintain laws requir-
ing schools to expel students who bring a firearm to school or are
caught in possession of a firearm in school.10 3 The mandatory ex-
pulsion period is to be no less than one year.10 4 Today, Zero Toler-
ance policies are applied more broadly. As these policies were im-
plemented through differing state laws, their use was not confined
to only firearms nor the most serious situations, instead the policies
were applied liberally throughout schools.10 5 In some states, the
definition of what is considered a "weapon" expanded the definition
contained within the Gun-Free Schools Act, and added other of-
fenses not included within the Act.10 6 This opened the flood gates
for defiant or disruptive behavior to be punished under these puni-
tive policies.10 7 Thus, under the guise of the firm stance on safety
permitted by Gun-Free Schools Act, states were able to maintain
practices that mandated or facilitated the removal of students for
an infinite range of behaviors.
108
These policies have been devastating for Black girls. Under the
great variance of states' implementation of the Gun-Free Schools
Act, Black girls have become the fastest-growing demographic to be
subject to expulsions and school suspensions.10 9 Varying Zero Tol-
erance policies give great latitude to school personnel to dispropor-
tionately punish Black girls under the ambiguity of the term willful
defiance.1 1 0 Generally, willful defiance is a subjective term assigned
to student conduct that a teacher finds undesirable.1 This catch-
101. Am. Civil Liberties Union of Pa., supra note 92.
102. Id.
103. 20 U.S.C. § 7961(b)(1) (2012).
104. Id.
105. Am. Civil Liberties Union of Pa., supra note 92.
106. Id.; see also, e.g., NEV. REV. STAT. ANN. § 392.466(9)(b) (2017) (interpreting a danger-
ous weapon to include a blackjack, sling shot, sand-club, sand bag, metal knuckles, dirk, or
dagger); N.M. STAT. ANN. § 22-5-4.7(c)(2) (2018) (defining a weapon as any destructive device
considered to be an explosive or incendiary device, bomb or grenade); WASH. REV. CODE ANN.
§§ 9.41.280(1)(c)-(e) (2018) (examples of a dangerous weapon include: "nun-chu-ka sticks,"
"throwing stars," and air guns).
107. See Am. Civil Liberties Union of Pa., supra note 92.
108. Id.
109. MORRIS, supra note 1, at 69.
110. George, supra note 74, at 104.
111. MORRIS, supra note 1, at 70.
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all category can encompass all sorts of student behaviors, from sim-
ple back-talk to failure to adhere to a dress code.11 2 Schools' adher-
ence to such policies only serve to thwart the voices of Black girls in
the learning environment.
113
Harmful social constructions affect the way Black girls' expres-
sions are perceived, leaving them vulnerable to suspension or ex-
pulsion for making any assertion that is not aligned with the
teacher's ideology or perspective. For example, India Landry, a
Black girl in a high school in Houston, Texas, decided to sit quietly
in her seat during the Pledge of Allegiance to show unity with re-
cent protests against police brutality, in which notable National
Football League (NFL) players refuse to stand during the national
anthem.11 4 As a result of refusing to stand during the Pledge of
Allegiance, Landry was expelled from school.11 5 Landry expressed
that she refused to stand because she did not believe that the "flag
is for what it says it's for, liberty and justice.116 This conscientious
choice was met with hostility from school officials who proclaimed
that "this isn't the NFL," and that Landry was going to "stand for
the pledge like the other African American[s] in her class.11 7 Inci-
dents such as this are prime examples of how Black girls' choices
that conflict with their teachers' ideology are punished, resulting in
the disruption of their education.
B. Outsourcing Discipline to Officers and Juvenile Courts
The rise of Zero Tolerance policies birthed the adoption of policies
that permitted the stationing of police in schools.118 While it is rea-
sonable to expect police to respond to emergency situations that oc-
cur in schools, the permanent stationing of police in schools is one
of major concern with regard to Black students.119 The concern is
112. Id.
113. See generally Am. Psychologist Ass'n Zero Tolerance Task Force, Are Zero Tolerance
Policies Effective in Schools? An Evidentiary Review and Recommendations, 63 AM.
PSYCHOLOGIST 852, 860 (2008) ("Its application in suspension and expulsion has not proven
an effective means of improving student behavior. It has not resolved, and indeed may have
exacerbated, minority over-representation in school punishments.").
114. Cleve R. Wootson, Jr., Houston Teen Says She Was Expelled for Not Standing for










that police officers treat schools as their "beat" and interject in dis-
ciplinary matters that are not dangerous or violent, thereby making
what may otherwise be a minor infraction that could be handled by
school administration, into one that subjects a student to law en-
forcement and possibly the juvenile justice system.120 For instance,
a South Carolina student who had taken her phone out in class was
violently ripped from her desk by a school-stationed police officer
and criminally charged for the incident.121 The student's classmate
who criticized the officer's actions was also charged.122 Essentially,
if a teacher perceives a Black girl's behavior to be inappropriate, he
or she may contact the school-stationed police officer to intervene
instead of a member of the school's administration, thereby unnec-
essarily escalating the disciplinary situation. Another example can
be found in Oklahoma City, Oklahoma, where a school police officer
punched a student in the face for refusing to get out of the hallway
without a hall pass.123 Yet another example can be found in Hou-
ston, Texas, where a tenth-grade girl was tackled to the ground by
three school police officers for using her phone to call her mother-
a simple matter of school discipline that required only administra-
tive consequences and not the involvement with law enforcement.124
For Black girls, this police-in-school dynamic can blur the bounda-
ries of authority and cause confusion. In essence, it may be difficult
to determine who is the proper authority in any given situation-
the teacher or the police officer.125 In reality, school officials have
authority over day-to-day, in-school disciplinary matters; however,
if an officer stationed at a school oversteps his or her authority,
there is no way for a student to know what recourse is available in
that situation.
126
Another pressing concern that comes with having police officers
stationed in schools is the impact it can have on students' rights
and the increased possibility of entering the criminal justice sys-
tem. Schools maintain a significant amount of private information
on students.127 This information may include, among other things,
120. Id.
121. AM. CIVIL LIBERTIES UNION, BULLIES IN BLUE: THE ORIGINS AND CONSEQUENCES OF
SCHOOL POLICING 17 (2017).
122. Id.
123. Id. at 15.
124. Id. at 15-16.
125. See id.
126. See id. at 16-17.
127. Id. at 16.
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discipline reports, video recordings, medical information, and digi-
tal information.128 Constitutional privacy protections and statutory
law can limit how this information can be used and who has access
to it.129 However, school collaboration with school-based police of-
ficers invite opportunities for overreach of authority in this area.
130
In some school districts, school officials are encouraged to share stu-
dent information with school-based police officers.131 In addition,
some school districts may classify certain information in a way that
makes it freely accessible to law enforcement to be shared among
other law enforcement agencies in criminal investigations.
132
Therefore, police being stationed in schools creates a greater risk
for criminalization of school students.
C. Suspensions and Expulsions
Suspensions and expulsions are punitive tools used to exclude
Black girls from the classroom. According to the United States De-
partment of Education Office for Civil Rights, Black students are
suspended at higher rates than their counterparts; this is especially
true for Black girls.133 In 2014, the Department of Education Office
for Civil Rights released the Civil Rights Data Collection Snapshot
that contained school disciplinary information from years 2011-
2012 for every public school and district in the nation.13 4 The re-
search revealed that nationally, Black girls are suspended at a rate
of approximately 12%.135 The findings in the data snapshot also
revealed that eleven states reported higher gaps than the nation
regarding the suspension rates of Black students and white stu-
dents for both boys and girls: Arkansas, the District of Columbia,
Illinois, Indiana, Michigan, Missouri, Nebraska, Ohio, Pennsylva-
nia, Tennessee, and Wisconsin.136 The snapshot also explored the
racial and gender disparities of school discipline on a state-by-state
128. Id.
129. Id.; see also, e.g., U.S. CONST. amend. IV (protecting citizens from unreasonable
searches and seizures); Family Educational Rights and Privacy Act, 20 U.S.C. §
1232g(b)(1)(L)(2) (2013) (prohibiting funds to educational institutions that have a policy or
practice of releasing, or providing access to, any personally identifiable information in edu-
cation records without written consent).
130. AM. CIVIL LIBERTIES UNION, supra note 121, at 16.
131. Id.
132. Id.




136. Id. at 11.
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basis.137 This state-centered approach revealed that Black girls ac-
count for extremely disproportionate rates of all out-of-school sus-
pensions in some states, but more particularly in Wisconsin, Indi-
ana, and Pennsylvania.
138
In September 2017, the National Black Women's Justice Insti-
tute conducted an analysis of the United States Department of Ed-
ucation Office for Civil Rights' statistics for the 2013-2014 school
year, which was made available in June 2016.139 This study exam-
ined "the extent of disparate school disciplinary practices for female
students nationwide," focusing in part on Black girls in comparison
to their white female counterparts.
140
The report analyzed the prevalence of disciplinary practices for
female students by region.14 1 In the Northeast, 45,302 total female
students received one or more out-of-school suspensions, with over
half of the female students in Northeast schools identifying as
white, and nearly 19% of the female students identifying as
Black.142 The data indicated that Black female students were six
times more likely to receive one or more out-of-school suspensions
than white females.143 Schools in the Midwest were even worse for
Black girls. In the Midwest, 90,927 total female students received
one or more out-of-school suspensions, with over two-thirds of the
female students in those schools identifying as white, and 14% iden-
tifying as Black.144 There, Black female students were ten times
more likely than white female students to receive one or more out-
of-school suspensions.
145
In the South, 140,027 total female students received one or more
out-of-school suspensions.146 White female students accounted for
approximately 45% of all female students, while Black female stu-
dents accounted for 2 4 % of all female students in the South.147 Re-
search revealed that Black girls were over five times more likely
than white girls to receive one or more out-of-school suspensions in
137. Id. at 12-19.
138. Id. at 14-15 (finding that Black girls received out-of-school suspensions 210% annually
in Wisconsin, 16% annually in Indiana, and 13% annually in Pennsylvania).
139. See MISHA N. INNISS-THOMPSON, SUMMARY OF DISCIPLINE DATA FOR GIRLS IN U.S.
PUBLIC SCHOOLS: AN ANALYSIS FROM THE 2013-14 U.S. DEPARTMENT OF EDUCATION OFFICE
FOR CIVIL RIGHTS DATA COLLECTION 2 (2017).
140. Id.
141. Id. at 4.
142. Id. at 6.
143. Id.
144. Id. at 7.
145. Id.




the South.148 Finally, in the West, the data indicated that a total of
48,562 female students received one or more out-of-school suspen-
sions.149 Black female students accounted for 5% of total female
students in the West, but were five times more likely to receive one
or more out-of-school suspensions, while white female students ac-
counted for 38% of total female students, but were nearly five times
less likely to receive one or more out-of-school suspensions as their
Black female counterparts. 150 Thus, Black girls are forced to spend
exceedingly more days outside of the learning environment than
their counterparts.
D. Confinement
For Black girls, trouble in the classroom may lead to trouble with
the juvenile justice system, which upon an adjudication of delin-
quency, may lead to various forms of confinement. Since 1997,
there has been an overall reduction in the confinement of both
Black and white girls. 151 This fact, however, can be deceiving on its
face. Between 1997 and 2013, the percentage of white girls in con-
finement dropped from 49% to 41%, while the percentage of Black
girls in confinement only dropped 3%, decreasing from 34% to
31%.152 However, despite the reduction in confinement, Black girls
are still being confined for "status offenses.'153 Status offenses are
offenses that are criminal simply because of the girl's age, and in-
cludes non-violent behaviors such as truancy, curfew violations,
and running away from home.154 Adjudication for one of these of-
fenses drives Black girls into confinement, such as juvenile deten-
tion centers and residential facilities, at disproportionate rates.155
Consequently, Black girls are confined at a rate of 123 per 100,000
girls, while their white counterparts are confined at a rate of 37 per
100,000 girls for the same behaviors.156
148. Id.
149. Id. at 9.
150. Id.
151. TASHIRA HALYARD, CTR. FOR THE STUDY SOC. POLICY, FIGHT FOR OUR GIRLS 2 (2016),
https://cssp.org/wp-content/uploads/20 18/08/fight-for-our-girls-status-offenses.pdf.
152. THE SENTENCING PROJECT, INCARCERATED WOMEN AND GIRLS 4 (2015).
153. Id.
154. Kim Taylor-Thompson, Girl Talk-Examining Racial and Gender Lines in Juvenile
Justice, 6 NEV. L.J. 1137, 1144 (2006); HALYARD, supra note 151, at 4.
155. HALYARD, supra note 151, at 3-4.
156. Id. at 4.
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Confinement can take many forms. Many states utilize various
juvenile correctional systems, such as residential treatment cen-
ters, boot camps, group homes, or home detention.157 Additionally,
states heavily rely on locked long-term youth correctional facilities,
which are typically operated under prison-like conditions that in-
clude correctional guards, locked cell blocks, and individual cells.
158
Confusion and inconsistency in the terminology used for confine-
ment creates on-going problems with uncovering statistical data on
how many Black girls are subjected to certain types of confinement.
Currently, there is no standard definition for "residential treatment
programs" and they may be referred to by many different names
depending on the state.159 Some alternative names include: "deten-
tion centers, juvenile halls, reception and diagnostic centers, correc-
tional facilities, wilderness camps, residential treatment centers,
training schools, shelter care, and group homes."
160
This varying definition is due, in part, to the lack of federal laws
establishing a uniform standard of what constitutes a residential
program or facility. 16 1 As a result, confinement can take place in
settings that range from "relaxed group homes or halfway houses
to extremely structured, hospital-like environments."' 16 2 Black girls
may be confined at residential facilities that vary considerably in
important programming and structural components, such as "pro-
gram goals, security features, physical environment, facility size,
length of stay, treatment services, and targeted population."
'1 6 3
Some of these girls may find themselves in facilities or programs
that resemble adult prisons or jails, while others may be placed in
programs that resemble campuses or houses.16 4 Additionally, secu-
rity features will vary depending on the type of placement.16 5 In
more secure detention centers, there are usually cells and locks, but
less secure confinements may allow the girls to come and go based
on certain structural rules.166 However, these unclear and wide-
157. RICHARD A. MENDEL, No PLACE FOR KIDS: THE CASE FOR REDUCING JUVENILE
INCARCERATION 2 (2011), https://www.aecf.org/m/resourcedoc/aecf-NoPlaceForKidsFullRe-
port-2011.pdf.
158. Id.
159. OFFICE OF JUVENILE JUSTICE & DELINQUENCY PREVENTION, RESIDENTIAL PROGRAMS
1 (2010).
160. Id.








ranging definitions of different types of residential treatment pro-
grams make it difficult to determine which treatment options work
best, especially for vulnerable demographics, such as Black girls.
16 7
Black girls that are confined outside of their homes in more se-
cure detention centers are more likely to suffer harm. Cases from
the past fifty years regarding the conditions of juvenile detention
centers demonstrate the harsh reality of how traumatic juvenile de-
tention centers can be for Black girls. In 1972, an Indiana federal
district court addressed abuse in a juvenile detention center where
confined juveniles were beaten with boards by staff members for
violating institutional rules, the center's nurse injected over-
wrought youths with tranquilizing drugs in the absence of medical
staff to monitor potentially serious medical side effects, and some
youths were placed in solitary confinement in nine-by-twelve-foot
locked cells on any staff member's request for as long as half a
year.168 Two years later, remedial measures were ordered at juve-
nile institutions in Texas where widespread physical and psycho-
logical brutality was a regular occurrence.16 9
Indiana and Texas were not alone in the disgusting conditions of
juvenile detention centers. Indeed, after Congress found atrocious
conditions of juvenile facilities across the nation, the Civil Rights of
Institutionalized Persons Act ("CRIPA") was enacted in 1980.170
CRIPA authorizes the Justice Department to sue state and local
governments to remedy "egregious or flagrant" conditions that deny
constitutional or federal statutory rights to persons residing or con-
fined in public institutions, including juvenile correctional facili-
ties.171 After learning of alleged constitutional or statutory viola-
tions from any source, Justice Department personnel inspect a ju-
venile facility. 172 The Department's report detailing constitutional
and statutory violations opens negotiations with the state for cor-
rective action, with the prospect of a federal enforcement lawsuit
167. Id. at 3.
168. Nelson v. Heyne, 355 F. Supp. 451, 454-56 (N.D. Ind. 1972); see also, e.g., Training
Sch. v. Affleck, 346 F. Supp. 1354, 1360 (D.R.I. 1972) (describing a juvenile correction insti-
tution maintained a dusky, cold solitary confinement room where youth were held for as long
as a week, wearing only their underwear, and without toilet paper, sheets, blankets, or
changes of clothes); Lollis v. N.Y. State Dep't of Soc. Servs., 322 F. Supp. 473, 482 (S.D.N.Y.
1970), modified, 328 F. Supp. 1115 (S.D.N.Y. 1971) (granting temporary injunction on the
ground that defendant agency violated the Eighth Amendment Cruel and Unusual Punish-
ment Clause by confining a fourteen-year-old girl in a stripped room in night clothes with no
recreational facilities or reading material for two weeks).
169. Morales v. Turman, 383 F. Supp. 53, 77-78 (E.D. Tex. 1974), rev'd on other grounds,
535 F.2d 864 (5th Cir. 1976), re"'d, 430 U.S. 322 (1977).
170. 42 U.S.C. § 1997(1)(B)(iv) (1997).
171. 42 U.S.C. § 1997(a) (1996).
172. 42 U.S.C. § 1997(b)(1)(A)-(B) (1996).
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for violations left un-remedied.173 After finding such a report was
ignored in Louisiana, the Louisiana Court of Appeals found the Tal-
lulah Correctional Center for Youth remained marked by a "culture
of violence."174 These stories indicate the larger problem: Black
girls being pushed into the criminal justice system are at risk of
being victimized further while confined.
V. THE JUVENILE JUSTICE SYSTEM
The juvenile justice system was created to give youth a second
chance by rehabilitating them, allowing them to become productive
members of society. The first juvenile court was developed in 1889,
recognizing that children are different from adults and should be
treated differently, especially because the adolescent brain is not
"fully formed or functional. '175 Research has proven:
that the frontal lobe undergoes far more change in adolescence
than at any other stage of life. It is also the last part of the
brain to develop, which means that even as they become fully
capable in other areas, adolescents cannot reason as well as
adults and therefore are far more impulsive.
176
Biologically, the age of maturation is closer to the age of twenty
or twenty-two.177 Adolescence is a transitional period where an ad-
olescent is experiencing "changes where emotions, hormones, judg-
ment, identity, and the physical body are so in flux that even par-
ents and experts struggle to fully understand."'17 8 In general, we
have recognized the limitations of adolescents and their ability to
make vital decisions. As a result, we restrict their activities such
as voting, jury duty, alcohol consumption, explicit entertainment,
and marriage.179 The United States Supreme Court also acknowl-
edged the developmental differences between adolescents and
173. Id.
174. State ex rel. S.D., 832 So. 2d 415, 437 (La. Ct. App. 4th Cir. 2002) (holding that juve-
nile's constitutional rights were violated when a guard repeatedly punched the juvenile in
the face causing a broken jaw).
175. Christa Jacqueline Groshek, The Wisdom Of Juvenile Court: The Case For Treating
Children Differently Than Adults, 2012 WL 3279185, at *2.
176. Id. (noting the work of Dr. Elizabeth Sowell, a member of the UCLA Brain Research
Team).
177. Id.




adults and has rendered decisions anchored in a body of social sci-
ence and neuroscience research.
180
Pennsylvania's Juvenile Act has, in theory, the same rehabilita-
tive approach. Under the Act, the primary objective is balancing
the rehabilitative approach to juvenile justice with the public
safety.181 Specifically, the Act states,
Consistent with the protection of the public interest, to provide
for children committing delinquent acts programs of supervi-
sion, care and rehabilitation which provide balanced attention
to the protection of the community, the imposition of account-
ability for offenses committed and the development of compe-
tencies to enable children to become responsible and productive
members of the community.
182
Pennsylvania courts have also taken opportunities to give youth
a chance at redemption and rehabilitation, interpreting the record
expungement provision of another statute, Pennsylvania's Crimi-
nal History Record Information Act as, "an opportunity for children
who crash upon the reef of criminal behavior to leave behind the
damaging effect of such collision upon a showing that they had ex-
ercised sufficient restraint as to reasonably assure the authorities
that total redemption was justified."183 This is consistent with so-
ciety's promise "to insulate the child from the harshness of the crim-
inal law and to provide treatment and rehabilitation instead of pun-
ishment."184 The intent of Pennsylvania law is clear: to provide ju-
veniles the opportunity to correct their behavior and continue on to
become productive and responsible citizens.185 Regrettably, Black
180. See Miller v. Alabama, 567 U.S. 460, 465 (2012) (holding mandatory life imprison-
ment without parole for those under the age of eighteen at the time of their crimes violates
the Eighth Amendment's prohibition on cruel and unusual punishments); Graham v. Florida,
560 U.S. 48, 82 (2010) (holding Eighth Amendment prohibits imposition of life without parole
sentence on juvenile offender who did not commit homicide); Roper v. Simmons, 543 U.S.
551, 569 (2005) (outlawing the death penalty for juveniles and recognizing the "underdevel-
oped sense of responsibility" found in youth); Eddings v. Oklahoma, 455 U.S. 104, 115-16
(1982) (noting juveniles are more vulnerable or susceptible to negative influences and outside
pressures than adults).
181. 42 PA. CONS. STAT. § 6301(b)(2) (1978).
182. Id.
183. In re R.R., 57 A.3d 134, 140 (Pa. Super. Ct. 2012); Interest of Jacobs, 483 A.2d 907,
909 (Pa. Super. Ct. 1984) (referring to 18 PA. CONS. STAT. § 9123).
184. Interest ofJacobs, 483 A.2d at 909.
185. See 42 PA. CONS. STAT. § 6301(b)(2) (1978).
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girls do not enjoy the benefits of a rehabilitative approach to juve-
nile offenses.186 At virtually every stage of the criminal justice pro-
cess, Black girls "tend to benefit the least from opportunities for di-
version from or lenient treatment within the system."
187
Injury to an adolescent's reputation and future is inherent in the
adjudicatory process. "Even if no direct economic loss is involved,"
and the juvenile is able to eventually secure employment as an
adult, the injury to her reputation may be substantial.18 8 Moreover,
there are multiple ways that a juvenile record may adversely affect
an individual, even after she has paid her debt to society.
189 "Op-
portunities for schooling, employment, or professional licenses may
be restricted or non-existent."190 In more serious situations, arrest
records can affect an individual's constitutional rights for the rest
of her life. 191 All of these factors serve to haunt an individual that
has a criminal record. Thus, an adjudication of delinquency can
open the flood gates for a substandard life for Black girls.
VI. PENNSYLVANIA'S SCHOOL-TO -CONFINEMENT PIPELINE
Pennsylvania schools also subject juveniles to Zero Tolerance pol-
icies as an approach to school discipline. In order to receive federal
funding under the Gun-Free Schools Act, Pennsylvania is required
to enact a state law requiring "local educational agencies to expel
from school for a period of not less than 1 year a student who is
determined to have brought a firearm to a school, or to have pos-
sessed a firearm at a school.' 192 The Act's Zero Tolerance approach
to discipline places severe minimum standards for punishment in
the event of a violation, which includes alternative education ser-
vices for expelled students and automatic referral to law enforce-
ment for any student that brings a firearm to school.193 The Act
186. See infra Section VI.
187. See, e.g., Taylor-Thompson, supra note 154, at 1137-38 (discussing how prosecutors
dismiss seven out of every ten cases involving white girls as opposed to three out of every ten
cases for Black girls); see also infra Section VI.
188. Commonwealth v. Malone, 366 A.2d 584, 588 (Pa. Super. Ct. 1976).
189. Id.
190. Id.
191. Id. (noting an arrest record may be used to determine whether to arrest the individ-
ual concerned, bring formal charges against an individual already arrested, deciding whether
to allow a defendant to present his/her story without impeachment by prior convictions, or
as consideration by a judge in determining the sentence to be given a convicted offender).
192. 20 U.S.C. § 7961(b)(1) (2012) (emphasis added).
193. Id. § 7961(b)(2); Id. § 7961(h)(1).
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uses the traditional definition for "firearm" and this sets the mini-
mum parameters of what constitutes a weapon in a school.194 How-
ever, school districts may adopt more expansive definitions for
weapons, and Pennsylvania schools have.
In adopting this federal mandate, similar to other Zero Tolerance
approaches to school discipline, Pennsylvania enacted an expansive
definition of "weapon.'195  Pennsylvania's Public School Code of
1949 defines "weapon" as "any knife, cutting instrument, cutting
tool, nunchaku, firearm, shotgun, rifle and any other tool, instru-
ment or implement capable of inflicting serious bodily injury."
196
Essentially, this gives school administrators more discretion in de-
termining what constitutes a weapon, thereby making more chil-
dren susceptible to expulsion under the statute.197 This precise sit-
uation occurred in Mount Carmel, Pennsylvania, when a five-year-
old girl was issued a ten-day suspension for saying she would
"shoot" her classmates and then herself with a Hello Kitty bubble
gun.198 Even though she did not have the bubble gun with her at
school when she made the statement, the school district still im-
posed a ten-day suspension.199 Eventually her suspension was re-
duced to two days after her mother zealously advocated against the
suspension.20
0
Pennsylvania's Zero Tolerance approach to school discipline has
left Black girls susceptible to another form of exclusionary disci-
pline: out-of-school suspensions. Across the state, Black girls make
up approximately 13% of all suspensions.20 1 Pittsburgh Public
Schools' Zero Tolerance approach to discipline demonstrates the
detrimental effects of this trend. In the 2015-2016 school year,
there was a total of 8,247 out-of-school suspensions, with students
194. 18 U.S.C. § 921(3) (2012) (defining weapon to include "(A) any weapon... which will
or is designed to or may readily be converted to expel a projectile by the action of an explosive;
(B) the frame or receiver of any such weapon; (C) any firearm muffler or firearm silencer; or
(D) any destructive device").
195. 24 PA. CONS. STAT. § 13-1301-A (2018).
196. Id.
197. See Russell J. Skiba et al., African American Disproportionality in School Discipline:
The Divide Between Best Evidence and Legal Remedy, 54 N.Y. L. SCH. L. REV. 1071, 1079
(2010) ("[T]he power to suspend or expel a student from school is based on state law, the use
of these punishments varies between jurisdictions. Also, although the state determines the
policies, local school districts have discretion to institute more detailed discipline policies
than those described by the state. Thus, even within a state, policies may differ from school
to school.").
198. Sara Gates, Kindergarten Student Suspended for Pink Bubble Gun Threat in Penn-




201. U.S. DEP'T OF EDUC. OFFICE FOR CIVIL RIGHTS, supra note 16, at 15.
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missing 16,005 days of school due to the use of out-of-school suspen-
sions for discipline.20 2 Black girls made up approximately 30% of
the total suspensions, and were suspended for 5,321 total days.20 3
Compare that to the suspensions of white girls, who only account
for 5% of the total suspensions and were only suspended for a total
of 632 days.20 4 Black girls as young as kindergarteners were subject
to suspension, with Black girls in kindergarten through fifth grade
accounting for 730 out of the 3,160 total suspension days for the
entire kindergarten through fifth grade group.20 5 Again, Black
girls' suspensions are substantially higher than the suspensions of
their white female counterparts for the same age group, who only
account for sixty-two days of suspension out of the 3,160 total sus-
pension days for the group.206 A similar situation can be found in
in Philadelphia, Pennsylvania, where 25% of Black girls received
out-of-school suspensions, compared to only 2% of white girls.
207
Pennsylvania's use of school-based police officers has also dispar-
ately impacted Black girls. As recently as 2012, Pennsylvania had
the highest student arrest rate in the country.208 During the 2013-
2014 school year, Pennsylvania's tudent arrest rate was more than
twice that of the United States overall.20 9 Although a multitude of
factors impact school arrest rates, "the presence of school-based law
enforcement correlates to racial and ethnic disparities in rates of
arrest. ' 2 1° For the 2013-2014 school year, Black students were four-
and-a-half times more likely to be arrested than white students in
Pennsylvania schools.211 While Black students made up only 15%
of student enrollment, they constituted 40% of student arrests in
Pennsylvania.212  Conversely, white students in Pennsylvania
202. EDUC. RIGHTS NETWORK, SUSPENDED EDUCATION IN PITTSBURGH PUBLIC SCHOOLS
2015-16: A REPORT TO THE COMMUNITY 2-3 (2017).
203. Id. at 3.
204. Id.
205. Id. at 5.
206. Id.
207. Bobbi Booker, Cheryl Ann Wadlington's Fight to Save Black Girls, PHILLYMAG (Nov.
3, 2015, 3:55 PM), http://www.phillymag.com/news/2015/11/03/cheryl-ann-wadlington-black-
girls-evoluer-house/.
208. Am. Civil Liberties Union of Pa., Student Arrests in Pennsylvania: A Closer Look,
END ZERO TOLERANCE (Mar. 2, 2017), https://www.endzerotolerance.org/single-post/2017/03/
02/Student-Arrests-in-Pennsylvania-A-Closer-Look.
209. Id. (comparing 1 out of every 714 students arrested in the United States overall, with
1 out of every 337 Pennsylvania students having been arrested).
210. Id.
211. Id. (finding that Pennsylvania's school arrest rate is two-and-a-half times greater




schools comprised 69% of students, but received 41% of student ar-
rests.21
3
As a result of Pennsylvania's use of exclusionary school discipli-
nary policies such as suspensions and increased police presence in
schools, Black girls have been pushed into the juvenile justice sys-
tem at alarming rates.214 On a national scale, Black girls are re-
ferred to the juvenile justice system three times more often than
white girls; however, in Allegheny County, Pennsylvania, Black
girls are referred to the juvenile justice system eleven times more
often than white girls.215 At the same time, Black girls in Allegheny
County are less likely to be diverted from formal processing in the
juvenile justice system than their counterparts.216 In addition, 33%
of Black girls in Philadelphia were referred to law enforcement as
opposed to 2% of white girls.217 As a result, Black girls across Penn-
sylvania are vulnerable to the trauma resulting from the conse-
quences of being adjudicated delinquent in the juvenile justice sys-
tem.
Once adjudicated delinquent in juvenile court, Black girls may be
subject to various forms of confinement.218 In 2015, for every
100,000 Black female juveniles in Pennsylvania, 206 were placed in
residential placement.219 Contrastingly, for every 100,000 white fe-
male juveniles in Pennsylvania, merely twenty-six were placed in
residential placement.220 This demonstrates the extent that Black
girls are disproportionately confined outside of their homes as a
form of punishment. While confined in residential placements,
Black girls in Pennsylvania continue to suffer from discriminatory
discipline.
Notably, parents of children affected by harmful school discipli-
nary practices in Pennsylvania schools have been proactive in tak-
ing a stand against the discrimination, by responding with legal ac-
tion against schools who allow harmful school discipline. Five for-
mer students of Woodland Hills High School, in which two of the
students are Black girls, brought suit against the Woodland Hills
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School District in United States District Court for the Western Dis-
trict of Pennsylvania, "alleging a culture of abuse at the hands of
high school administrators, security members, and school resource
officers."221 The students referred to specific incidents of harmful
discipline that included school resource officers (school-based police
officers) shocking students with stun guns and using body-slams.
222
The lawsuit also claims that school administrators "intentionally
discriminated" against students because of their race and filed false
charges to cover up abuse.223 Most of the incidents that form the
basis for the lawsuit have been captured on cell phone recordings;
however, school administrators allege that they are powerless to in-
tervene against school resource officers when they cross the line be-
cause they are fearful that they will be arrested for "impeding ar-
rest."
224
A significant milestone in the fight against disparities in school
discipline includes the creation of the Pittsburgh Board of Educa-
tion Office of Equity-a component of the Pittsburgh Board of Ed-
ucation tasked with maintaining equity in Pittsburgh Public
Schools.225 The creation of the office was in response to a complaint
from Advocates for African American Students against the Pitts-
burgh Board of Public Education.226 In the complaint, the advo-
cates alleged that the school district had, among other things, "un-
lawfully discriminated against its [Black] students with respect to
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suspensions and discipline.., in violation of the Pennsylvania Hu-
man Relations Act."227 The use of exclusionary discipline may con-
tinue to drive legislative and policy efforts in Pennsylvania.
VII. ALTERNATIVE APPROACHES TO SCHOOL DISCIPLINE AND
CONFINEMENT
In January 2014, the United States Department of Justice and
the United States Department of Education issued a joint letter to
assist schools in lawfully disciplining students without discriminat-
ing on the basis of race, color, or national origin.228 The letter of-
fered guidance to educators on how to administer "comprehensive,
appropriate, and effective programs" to balance the need to reduce
classroom disruption and misconduct, while also reinforcing posi-
tive student behavior to help students succeed in school.229 Both
departments clarified that any disciplinary approach used must not
discriminate based on immutable characteristics, such as race or
color, in conformance with federal law.
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In response to the "Dear Colleague" letter, school districts in
Pennsylvania began implementing new approaches to school disci-
pline. Philadelphia Public Schools instituted a Police School Diver-
sion Program, which is open to students who are at least ten-years-
old that have no prior delinquency adjudications and are not cur-
rently under juvenile probation supervision.23 1 Social workers and
law enforcement work closely together to reduce incidences of stu-
dents entering into the juvenile justice system by first identifying
issues that may be affecting the student's behavior and then refer-
ring the student and his/her family for services that are appropriate
to address the identified issues.232
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Various counties throughout Pennsylvania are also utilizing
Youth Aid Panels.233 These panels are designed to use trained com-
munity volunteers to hear cases of first-time offenders.23 4 The hear-
ings, which are similar to interviews, are intended to help the juve-
nile understand all the aspects and effects of the charges he or she
is facing, but without involvement with law enforcement or the
courts.2 3 5 A contract is developed during the panel to help the youth
engage in balanced and restorative justice principles.236 The juve-
nile may have to complete tasks to fulfill their obligations, such as
community service, writing an essay, writing a letter of apology to
the victim, paying restitution, completing an art project, or joining
an extracurricular activity.23 7 If the contract is successfully com-
pleted, the youth avoids being adjudicated delinquent for the
charges resulting from the incident.238 Essentially, the use of such
panels are an opportunity to divert juveniles and Black girls from
delinquency adjudications. Pennsylvania has also used more tar-
geted approaches for students in kindergarten through fifth grade.
Recently, the Pittsburgh Public School Board successfully passed
an amendment to discontinue use of suspensions in kindergarten
through second grade for non-violent infractions.23 9 However,
there is not a state-wide policy specifically enacted to protect Black
girls from exclusionary disciplinary tactics.
Stopping the School-to-Confinement Pipeline that plagues Black
girls by pushing them out of the classroom and into the juvenile
justice system requires creative approaches to discipline. Although
Pennsylvania has taken some steps in the right direction, there are
other approaches to be considered that have been successful in
other states. For instance, in Buffalo Public Schools of New York,
the Board of Education approved a new student code of conduct as
a response to the death of a student who was shot and killed while
on suspension from school for roaming the halls.240 Under Buffalo's
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new policy, suspensions will no longer be used to address discipli-
nary issues such as "truancy, cheating, cutting class, running in the
halls, smoking or violating dress codes.' 241 Additionally, California
implemented state-wide reform through amending its education
code. California AB 420 amended California Education Code sec-
tion 48900(k) by eliminating the authority to suspend a student out-
of-school or in-school in kindergarten through third grade for "dis-
ruption" or "willful defiance. '242 This amendment also prevents a
school from expelling a student for "disruption" or "willful defi-
ance."
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The best approach for Pennsylvania to create non-exclusionary
school disciplinary policies that do not push Black girls into the ju-
venile justice system is to design a uniform policy that will be fol-
lowed by the entire Pennsylvania Public School System.244 The
United States Department of Education has released a resource to
guide schools in improving school climate and discipline that could
serve as a great starting point in reversing problematic disciplinary
policies .245
First, educators should take an instructional approach to disci-
pline.246 A productive education environment does not necessarily
require the complete elimination of discipline for students who mis-
behave.247 On the contrary, creating a positive learning environ-
ment involves a balance between supporting students and holding
them accountable for behaving improperly in the classroom.248 In
fact, a component of a positive school environment is disciplinary
policies that lay out clear, developmentally appropriate, and pro-
portionate consequences for misbehavior.249 Behavioral correction
should help students learn from their mistakes and ultimately im-
prove their behavior.250 Most importantly, school administration
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should involve families and school personnel in the development of
disciplinary policies, keep those stakeholders updated on the poli-
cies, and solicit feedback from them regularly.251 Essentially, this
gives advocates for Black girls equitable opportunity to identify
flaws in disciplinary policies or give feedback on what policies are
working appropriately.
Next, educators should exclude students from the classroom only
as a last resort.252 Maintaining the integrity of the learning envi-
ronment is, and should be, the primary concern in any discipline
policy.253 Yet, research has established that relying on out-of-school
suspension or expulsion for minor behavioral issues is counterpro-
ductive in reaching the overall goal of helping students develop nec-
essary skills to assess and improve their own behavior, and sus-
pending or expelling students fails to improve the overall safety of
the school environment.254 Before these exclusionary discipline tac-
tics are used, Pennsylvania schools should ensure that other con-
structive interventions are used to avoid exclusion from the class-
room.255 Prohibiting the use of exclusionary discipline for infrac-
tions that do not pose an immediate threat to the safety of students
or school personnel, such as "tardiness, loitering, use of profanity,
dress code violations, and disruptive or disrespectful behaviors,"
will limit the unnecessary disruption of student learning.256 Black
girls will benefit immensely from this more comprehensive ap-
proach because the subjective way in which schools apply dress
codes and policies on disrespect may be curbed. In the event that
exclusion from the classroom is necessary, which ideally would only
occur in emergency situations where there are safety concerns,
Pennsylvania school policy should prioritize facilitating a smooth
classroom return for excluded students.257 By putting intensive ser-
vices in place for students reentering the classroom after exclusion,
students have a greater chance to succeed.258
Finally, Pennsylvania school policies should carefully clarify the
role of school-based police officers as being solely responsible for
school safety.259 School-based police officers can be a useful compo-
nent to maintaining a comprehensive school disciplinary policy;
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however, Pennsylvania schools must develop clear guidelines of
which responsibilities belong to these officers.260 In recognizing
that in-school arrests and referrals to law enforcement can have
life-long consequences for Black girls, Pennsylvania schools should
ensure that school-based police officers understand that their role
is narrowly focused on maintaining physical safety of the school en-
vironment and preventing criminal conduct.26 1 Thus, explicit, writ-
ten documentation that plainly defines officers' roles and responsi-
bilities is crucial. Additionally, Pennsylvania schools should pro-
vide uniform training for both school-based police officers and
school administration to ensure all school personnel have a clear
understanding that school-based police officers should not be in-
volved in responding to behaviors that can be appropriately han-
dled by school staff.26 2 This approach can help lessen the contact
between Black girls and school-based police for minor infractions,
such as an attitude issue or dress code violation, thereby lessening
the chances for inappropriate referrals to law enforcement and in-
volvement with the juvenile justice system.
VIII. CONCLUSION
The challenge of balancing appropriate school discipline without
disparately excluding Black girls from the learning environment
presents a formidable task for educators, school administration,
and advocates of Black girls because school disciplinary policies
vary greatly from state-to-state and even between school districts.
Black students' academic performance is more directly linked to
their relationship with teachers, which may be problematic given
that black children are often labeled as "less conforming and more
active" than their white counterparts, resulting in interactions with
teachers that are "characterized by more criticism and less sup-
port."26 3 However, with intentional, uniform steps, geared towards
creating a culture of consciousness regarding identity intersection-
ality, especially in regard to the complexity of Black girls' identity
intersection of race and gender, Pennsylvania can move in the right
direction and ensure that minor disruption in the classroom is not
a future prison sentence for Black girls.
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School discipline has two main purposes: ensuring a safe learning
environment for those within the school and creating an "environ-
ment conducive to learning."26 4 In order to properly use exclusion-
ary disciplinary policies in ways that are not detrimental for Black
girls, there needs to be a consistent limited use of these exclusion-
ary policies-ideally only to be used in relatively serious situations
involving threats to school safety or the learning environment.
26 5
An educational approach that combines a deep understanding of
identity intersectionality, a limited use of exclusionary discipline
such as suspensions and expulsions, and clear school policies out-
lining administrator and school-stationed police officers' responsi-
bilities, are the first steps to improving the educational experience
of Black girls.
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